The state of school edu‘catlon —

one year into the Covid pandemic
Andreas Schleicher
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Number of instruction days where schools were fully closed in 2020
(excluding school holidays, public holidays and weekends)
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1. Most typical number of instruction days
2. Minimum number of instruction days. Figure 1.2

Source: OECD/UIS/UNESCO/UNICEF/WB Special Survey on Covid. March 2021



Quality of learning outcomes and instructional days lost
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Quality of learning outcomes and instructional days lost
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Ongoing school closures



Status of school opening (as of 1 February 2021)

M Fully open, with no hybrid learning

i Partially opened (e.g. opened in certain regions, or for certain grades, with other students benefiting in most cases from distance learning)
M Closed due to regular school calendar (holiday break) and planning to open in February/March 2021

M Closed due to COVID-19
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1. School were closed as of 1st February in some sub-national regions in these countries/economies due to regular school calendar.

Source: OECD/UIS/UNESCO/UNICEF/WB Special Survey on Covid. March 2021 Figure 1.1



Consequences of school closures



Adjustments to school calendar and curriculum (primary education)

No adjustment have been / will be made

demic year extended
britisation of certain areas of the curriculum or certain skills

YES, depends - Schools/Districts /the most local level of
governance could decide at their own discretion

M YES, other adjustments.
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Distance learning solutions
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Distance-learning solutions offered during 2020 and/or 2021

M Primary W Lower secondary w Upper secondary, general

% of countries/economies

34% of countries used 3 or fewer instruments
56% of countries used 4 or 5 instruments
19% used all instruments
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Source: OECD/UIS/UNESCO/UNICEF/WB Special Survey on Covid. March 2021
Figure 2.1
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Inclusion of populations at risk
in distance learning




Measures targeting populations at risk of exclusion from distance education platforms

= Upper secondary, general M Lower secondary M Primary

Subsidized devices for access (PCs or/and tablets)

Flexible and self-paced platforms (Asynchronous learning platforms)

Improved access to infrastructure for learners in remote areas

Support to learners with disabilities (e.g. sign language in online
learning programmes)

Improved access to infrastructure for learners in urban high-density
areas

Agreements with Global System for Mobile Communications (GSM)
operators/Internet firms to remove the internet access barrier

Additional support to lower-income households, including economic
support (i.e. take-home rations, cash based transfers)

Special efforts to make online learning more accessible to migrant ancs(
displaced children, including those in camps

Design of learning materials for speakers of minority languages(
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Source: OECD/UIS/UNESCO/UNICEF/WB Special Survey on Covid. March 2021
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Mitigating health risks



Strategies for the re-opening of primary schools after the first period of closures

M Yes M Schools/ Districts /the most local level of governance

could decide at their own discretion

Adjustments to school
and/or classroom’s physical arrangements

I No

M Do not know

Reducing or suspending extracurricular activities

Progressive return of students (e.g. by age cohorts)

Immediate return to normal
scheduling and student attendance

Combining distance learning and in-person classes

Adjustments to school feeding programmes

Classroom teaching conducted in schools’ outdoor spaces

Classroom attendance scheduled in shifts

Student and teacher returns contingent
upon results of antibody testing

Other

No lunch or meals at school
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Protecting teachers




Measures for the prioritisation of teachers’ vaccination, at the pre-primary to upper
secondary levels (as of March 2021)

Countries with national measures prioritising Countries where teachers are subject to the same
teachers’ vaccination vaccination schedule as the general population,

or where teachers’ vaccination schedule has not been

defined yet
Number of List of countries Number of countries List of countries
countries
Austria, Chile, Colombia, the Belgium, Costa Rica, Denmark,
19 Czech Republic, Estonia, 11 England, Finland, France, Japan,
Germany, Hungary, Ireland, the Netherlands, Norway,
Israel, Italy, Latvia, Lithuania, Sweden and Switzerland
Poland, Portugal, the Russian E_j

Federation, the Slovak
Republic, Slovenia, Spain and
Turkey

Source: OECD/UIS/UNESCO/UNICEF/WB Special Survey on Covid. March 2021

Table 3.1



Support of students and schools



Strategies to address learning gaps when upper secondary general schools
re-opened after the first closure in 2020

Remedial measures to reduce students’ learning gaps
Assessment of gaps in student learning

Remedial measures- special focus on disadvantaged students

Remedial measures- special focus on students who were unable
to access distance learning

Remedial measures- special focus on students at risk
of drop-out or grade repetition

Remedial measures- special focus on students in upper secondary
with a national examination

Remedial measures- Sﬁecicl focus on immigrant, refu eer,sx
ethnic minority or indigenous studen

Remedial measures- special focus on students in programmes

with a vocational orientation X Only 40% of countries
Remedial measures- special focus on all students implemented measures to

transitioning from one ISCED level to the next - pport ocational schools
u \/ [

Do not know

Other
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Examinations and assessments



Graduation ratios for students in the last year of upper secondary general
education (2019 and 2020)

M 2018/2019 2019/2020

Upper secondary, general
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Source: OECD/UIS/UNESCO/UNICEF/WB Special Survey on Covid. March 2021 Figure 4.1



Changes to 2019-20 national examinations due to the pandemic?
(Upper secondary, general education)

. Changes | N  Counties |
Introduced additional health and 21 Austria, Belgium (Flemish), Belgium (French), Chile, Colombia, Czech Repubilic,
safety measures (e.g., extra space Estonia, Finland, France, Germany, Hungary, Israel, Italy, Lithuania, Latvia, Poland,
between desks for distancing Portugal, Russian Federation, Slovenia, Spain, Turkey

students) 5
Adjusted the content of the 10 Austria, Chile, Spain, Israel, Italy, Latvia, Poland, Portugal, Russian Federation,
Examinations (e.g., subjects covered Turkey

or number of questions)

Adjusted the mode of administration 5 Belgium (Flemish), Colombia, Italy, Latvia, Lithuania
(e.g., computer-based or online-

based)
Postponed/rescheduled the 17 Austria, Chile, Colombia, Czech Republic, Germany, Spain, Estonia, Finland, Israel,
Examinations Korea, Latvia, Lithuania, New Zealand, Poland, Portugal, Slovenia, Turkey

Introduced alternative 8 Costa Rica, France, Israel, Latvia, Netherlands, New Zealand, Poland, Russian
assessment/validation of learning Federation
(e.g. appraisal of student learning

portfolio) Figure 4.1



Sustaining learning



Proportion of teachers who were required to teach (remotely/online) during all
school closures in 2020

B All teachers " More than 75% but not all
B less than 75% B At the discretion of schools or local authorities

Upper secondary, vocational

Upper secondary, general

Lower secondary, general

Primary 21
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Source: OECD/UIS/UNESCO/UNICEF/WB Special Survey on Covid. March 2021 Figure 5.1



Changes to staff policies and recruitment practices

Lower secondary education

No

I At discretion of schools or local authorities

B Yes
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Recruitment of temporary ~ New teachers recruited for  New teachers recruited for Incentives Increased incentives

teachers and/or other staff  re-opening 2019/2020  re-opening 2020/2021 to delay refirement to teach remedial classes

Source: OECD/UIS/UNESCO/UNICEF/WB Special Survey on Covid. March 2021 Figure 5.2



Maintaining contact
with students and parents



Percentage of countries that encouraged interactions between teachers and their
students and/or their parents during school closures in 2020

Lower secondary education

Schools/Districts/the most local level of
governance could decide at their own discretion

H Yes B No

Communication on E-school platforms available

for teachers, students and parents

Phone calls to students or parents to ensure that
students follow up on their learning activities

Emails to students or parents

Holding regular conversations about student progress
or consulting parents to inform decision making

Videoconference technologies
(Zoom, MS Teams, Facetime)

Text/WhatsApp/ other application
messaging fo students or parents

Use of online parental surveys to gather feedback

Involving parents of younger learners
in planning teaching content

Home visits
Other

There were no specific guidelines/efforts to encourage
continuous interactions outside of the regular instruction time
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Percentage of interactions (among the 10 types) between teachers and their students and/or their
parents that were encouraged during school closures in 2020 (lower secondary education)

M Interactions encouraged m Schools could decide at their own discretion m Interactions not encouraged
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Supporting teachers



Support for teachers’ professional learning to help teachers prepare for more
effective use of ICT tools and remote/hybrid teaching

Panel A. Type of support in lower secondary education, in 2020

MYes Schools/Districts/the most local level of governance could decide at their own discretion

Supported the development of new training programmes and courses 0%
remoteﬁlybrid teaching and related ICT skills, aimed at practising teachers
Supported the development of new self-learning tools on remote,/ “5%
hybrid teaching and related ICT skills, aimed at practising teachers
Supported the establishment or expansion of teacher networks or communi- o
ties of practice with a focus on remote/hybrid teaching and related ICT skills 8% L
Provided additional resources to fraining providers or school support
bodies to scale up existing training Erogrclmmes, courses or self-learnin 57%% 5%
tools for teachers remote/hybrid teaching and related ICT skills
Supported the inclusion of (more) learning content on remote /hybrid
teaching and related ICT skills as part of initial teacher education [ EEGTINNE I 554
programmes
Provided additional resources to pay for teachers to access
training on remote/ hybrid teaching and related ICT skills “ 17%
Reformed approaches to school accountability and quality assurance rules
and procedures to take better account of increased use of remote /hybrid 5%
learning for students
Reformed approaches to teacher appraisal to take better account of -
increased use of remote/hybrid learning for students, | 23% 324
Provided additional resources to cover the costs of releasing teachers from
teaching duties to spend time on training remote /hybrid teaching and 18%
relared ICT skills
Other
No additional support was offered to teachers
0 10 20 30 40 50 60 70 80
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Financing



Current and planned increases/decreases in educational investment
(primary and secondary education)

Public expenditure in school year 2019/2020 Public expenditure in school year 2020/2021

Belgium (Flemish
community), Belgium
(French community),

Colombia, England, Estonia,
Finland, France, Germany,
Israel, Italy, Japan1, Latvia,

Lithuania, Netherlands,
Norway, Portugal, Slovak
Republic, Slovenia, Spain,
Sweden, Turkey, Russian
Federation

Austria, Canada, Chile,
Costa Rica, Czech Republic,
Hungary, Ireland

Denmark, Korea, New
Zealand, Poland,
Switzerland

34

Austria, Belgium (Flemish
community), Belgium
(French community),

Canada, Colombia, Czech

Republic, England, Estonia,

65% Finland, France, Germany,
Ireland, Israel, Japanl,

Latvia, Lithuania,

Netherlands, Norway,

Portugal, Slovenia, Spain,

Sweden, Turkey, Russian

Federation

Costa Rica, Hungary, Slovak
()
21/’ Republic

Chile, Denmark, Italy, Korea,
15% New Zealand, Poland,
Switzerland

34

1) In Japan school year 2019/2020 begins in April 2019 and ends in March 2020 and school year 2020/2021 begins in April 2020 and ends in March 2021.

Source: OECD/UIS/UNESCO/UNICEF/WB Special Survey on Covid. March 2021
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Current and planned increases/decreases in educational investment
(primary and secondary education)

Public expenditure in school year 2019/2020 Public expenditure in school year 2020/2021

Austria, Belgium (Flemish
community), Belgium
(French communitv),

Belgium (Flemish
community), Belgium

Education Total GDP
%
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. | . | | 71%
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Zealand, Poland, 15% New Zealand, Poland, 21%
Switzerland Switzerland
Total | 34 34
1) In Japan school year 2019/2020 begins in April 2019 and ends in March 2020 and school year 2020/2021 begins in April 2020 and ends in March 2021. Table 6.1

Source: OECD/UIS/UNESCO/UNICEF/WB Special Survey on Covid. March 2021



Who decides?



Distribution of decision-making responsibilities
(primary and lower secondary education)
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Find out more about our work'at '
WWW. Gécd org/education

- Email: Ahdreas Schlelcher@OECD org

Twitter: Sc‘hklelgheﬂrOEch ﬁ
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